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For Students:

· Provides opportunities for ongoing self-reflection and assessment

· Cumulatively preserves student work along with faculty and peer feedback

· Serves as a longitudinal, qualitative, dynamic record of learning

· Fosters deep technological, rhetorical, and critical literacies
· Students must operate in multi-media domains, engage in and demonstrate metacognitive awareness of learning, integrate learning from multiple courses over time, represent learning to a variety of audiences, translate content learned into behaviors, and set personal and academic goals.
· Makes academic achievements public in a richer context than merely course titles and grades awarded
· Allows academic achievements accessible, any time and any place, and transportable

· Creates bridges between personal and academic growth

· Pushes students toward more autonomous learning through processing self, faculty, external, and peer feedback and the transfer of that learning to new contexts 

For Faculty:

· Operationalizes the ideal of using assessment-as-learning  
· The building of the portfolio is embedded in diagnosing student learning needs, analyzing progress, and reflecting on course outcomes for each student against clear criteria
· Requires agreement on learning outcomes – what they are and what they look like

· Creates a model of teaching and learning based in collaboration, individual growth and improvement, description, and long term development  
· Substantive commentary on each student’s history as a learner is available in the portfolio, and course outcomes are detailed for subsequent faculty members teaching that student.
· Offers opportunities for good qualitative research on student learning  
· Gaps in learning, plateaus in development, ways of knowing and thinking become visible through the data represented in students’ self-reflections about what they think they have learned.
· Opens up a holistic and integrated view of the curriculum in academic programs and departments (exposing overlaps, redundancies, or gaps), and the connections of the curriculum to pedagogy and student learning  
· Such a bird’s eye view is not typically possible where academic programs and evaluation are designed around discrete courses.  The electronic portfolio provides a tool for greater coherence in designing academic programs.
For Institutions:
· A cost-effective, value-added means of embedding assessment in learning and demonstrating student achievement to multiple publics 
